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This study is part of a research project which is being carried out in Brazil at the Pontificia Universidade Católica de São Paulo with university students who learn Spanish as a foreign language. Against this background, the aim of this paper is to report on the process of turning concordance output into materials for teaching Spanish as a Foreign Language in Brazil, using the approach known as DDL. Johns’ Data-Driven Learning approach (DDL) (1988; 1991) represents a new way of teaching grammar in which the learner’s own discovery process becomes more important than learning ready-made grammar rules. The access to real language in the form of concordance lines obtained from an electronic corpus allows the students to identify recurrent patterns of the language that would otherwise remain unnoticed.

DDL changes the traditional roles played by teachers and students in the classroom. The teacher is no longer a central character, fount of all knowledge, but a a facilitator, guide or supervisor. In turn, the students become more active, autonomous and responsible, since they take on the role of researchers, capable of asking themselves questions, analysing data and drawing conclusions. This ability, however, depends on the development of specific skills and strategies which include the way the concordance lines should be read, how to formulate relevant and effective inquiries and how to draw conclusions from the evidences observed. We expect to offer an original contribution to Corpus Linguistic by expanding the use of the Data-Driven Approach to the teaching of Spanish in the Brazilian context.

The concordance lines used in the course materials discussed in this paper were obtained from a small corpus consisting of newspaper articles published in Spain and Argentina using WordSmith Concordancer (Smith, 1996). The topics chosen by the students motivated by their own doubts and difficulties were centered mainly on lexical and syntactic aspects of the language. The activities were presented in a gradual sequence from more to less mediated by the teacher as a means of developing strategies which could help students to become autonomous and responsible for their learning process.
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